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Abstract

seventh grade students in a rural area of B )
research design, the study aims at investigating

motivation, and cultural awa

ent into English-speaking skill for
, Vietnam. Using the mixed-methods
students’ speaking skill, confidence,
. Thirty Students participated in a 12-week instructional

" motivation and sense of cultural and intercultural pride increased
their local identity. As a result, the study showed that integrating
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In the era of educational integration and education cross-share, English has become central to
knowledge exchange and professional connection. Interlinkages among countries are becoming
more accessible, and this network of interconnection is closely tied to English as a global language
whlch represents an 1mportant learning goal for Vietnamese students Consequently,

these familiar cultural components into English classes, teachers
with greater fluency and confidence about the world they know i ish. i er aims
to investigate the impact of local culture integration on Engli i i
involvement in rural areas of Vietnam.

Research Objective and Research Question

The research goal and setting described in this pape
and set by the local authority as the official provid
identify the effects of integrating local ¢
junior learners’ language proficiency and
research question. What is the relationship b
lessons and students’ speaking proficiency, ¢

educational project planned
his project was conducted to
-speaking lessons on Grade 7
ct sought to answer the following
inclusion of local cultural material in English

derstanding local and global inequality. English language education has more or less potential to
er students by giving them excellent opportunity to get broader humanistic and cultural
education. Intercultural ELT provides a process to better understanding individual and cultural
diversity. Most importantly, Intercultural ELT has important role in contributing to broaden
individual perspectives and promoting open minds and understanding through educational and
cultural shares.
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Once more, it is impossible to deny that the relationship between learning and cultural identity is
closely allied. Some of the positive correlations have been found out from Tineh et al.’s (2023);
Hoelscher’s (1999) research studies. The results showed that classrooms filled with teachers and
students who share their cultural identities build trust and foster stronger relationships, whi

of local culture including Ok Om Bok, Ba OM Pond and Co
opportunities to contextualize language learning. The current

identity in the EFL classroom.
METHODOLOGY

A mixed-method design was used because it int
quantitative part of the study involved measuring i
using pre- and post-observation checkli
perceptions and engagement through int
supports validity and rich interpretation (C
at Vinh Phu Dong A Secondary School in Ba
learning context, with student g an average A2 level according to the CEFR descriptors. They

dents’ speaking proficiency
e part investigated students’
. This triangulation methodology
. The study involved 30 Grade 7 students

sed on classroom observation, student interviews, and learning artefacts
provement in both measurable language components and affective learning

atify changes in students’ English-speaking performance across five components, namely
pronunciation, vocabulary, grammar, fluency, and confidence. Descriptive statistics and paired-
samples t-tests were used to clarify whether the observed differences were statistically significant.
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During the 12-week local culture-integrated intervention, the results showed consistent and
substantial enhancement across all components. As displayed in Figure 1, students’ overall speaking
performance improved steadily rather than unevenly, demonstrating balanced improvement in
speaking.

intervention mean of 4.25 (SD = 0.39). The paired-samples t-test confirmed that ¢
statistically significant, #(29) = 8.62, p <.001. Vocabulary performance also 1

score of 3.00 (SD = 0.51) to 4.35 (SD = 0.42), #(29) = 9.14, p < .001, jdi
expanded their lexical selection when discussing familiar cultural topics,

Fluency and confidence also improved. Fluency scores increased
to 4.25 (SD =0. 44) t(29) =17.88, p <.001, while conﬁdence sC

The significant improvement in confidence is particu
anxiety. Classroom observations demonstrated that
answers more frequently, and spoke with fewer pa ctions. This pattern suggests

Overall, integrating local culture into spea ion, produced statistically significant and
pedagogically meaningful 1ncreases in studes performance. As a result, culturally
contextualised instruction ca istic dccuracy and communicative confidence in
rural EFL classrooms.

Figure 1: Students’

efore and after Local Culture Integration.

B Pre-test
. Post-test

Mean Scores (1-5)

Pronunciation Vocabulary Grammar ] Fluency Confidence
Speaking Components

view Findings

Thématic analysis of the semi-structured interviews revealed three similar themes, namely increased
motivation, greater self-confidence, and enhanced cultural pride. Students were enthusiastic about
topics with which they were personally familiar.
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A participant noted the following.
“... When discussing our festivals, I can speak more comfortably since I already know the
story. One of them said that I am proud to learn about the story of the Cong Tu Bac Lieu in
English, which makes me proud of my hometown...”

In interaction, both motivation and confidence increased continuously during th
evidenced by the line graph of interview data below. Students who had been relucta
in the presence of others were able to open up and express themselves. As stat.

(1993) idea that culture serves as a symbolic mediator, rendering com
personal.

confidence of students was related to the pedagogical
communication is both cognitive and cultural.

Figure 2: Interview Coding Trends: Students’ Con
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ent) accounted for most of the students’ work. Other topics included Tet celebrations
ind power and ecotourism (15 percent), and industries such as shrimp and salt farming

The topics chosen show that students had a genuine emotional connection with their cultural
surroundings. The language employed in these artefacts demonstrated improved grammatical
accuracy, a wider lexicon, and effective use of cohesive devices and descriptive adjectives. For
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9 <6

example, by describing “rice harvesting”, “traditional lanterns”, or “wind turbines along the coast”,
students successfully incorporated local vocabulary into English discourse.

engagement with linguistic and cultural content. Tomlinson (2012) centred on the i
meaningful and engaging materials in language learning, particularly materials
learners to interact with language in personally relevant ways. In the current stud
relevant cultural materials and personal perspectives appeared to support

Wind Power & Eco-Tourism
Tet Celebration

Local Occupations

Ok Om Bok Festival

Cong Tu Bac Lieu Legend

DISCUSSION

lly relevant contexts. The improvements in test scores,
ent, demonstrate their cultural growth. The evidence shows

inally, the mixed-method evidence provides firm support for the argument that introducing local
culture into English language teaching can transform passive language learning into identity-based,
active communication.
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CONCLUSION AND IMPLICATIONS

The empirical and qualitative data provided by this research are robust and show that students’
linguistic proficiency, self-confidence, and cultural awareness improve significantly when

pride in sharing their local heritage. The intervention bridged the gap between la
and lived experience, thereby addressing the lack of engagement prevalent in

proficiency and a sense of community pride, su
interviewing the region’s craftspeople.

Educational policymakers and textbook writers shou
the national curriculum level. English ed ly about language competence
but also about producing citizens who are ‘g ile remaining locally grounded, as
indicated by the 2018 General Education Pragran MOET, 2018). By balancing the preservation
of local identity with the ability to communic he w

content fits this vision close

clude more/regionally focused material at

When culturally contextéa sed, it would also be beneficial to examine how
teachers perceive the nge
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